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In modern Russia, the Unified State Exam (USE) in English plays a crucial role in determining students’ access to higher education. Among its sections, reading comprehension is often the most challenging for students. According to recent statistics, only 65% of students achieve satisfactory results in this section, highlighting a significant gap in their ability to understand and analyze texts effectively [2]. This problem is particularly relevant because reading skills are not only essential for passing the exam but also for academic and professional success in the future. My research focuses on addressing this issue by exploring how metacognitive supportive practices can help students improve their performance in the USE reading section.
Metacognition, or the ability to think about one’s own thinking, is a powerful tool for learning [1]. In the context of reading, metacognitive strategies include planning, self-monitoring, and evaluating one’s understanding of a text. For example, students can learn to set goals before reading, ask themselves questions during the process, and reflect on their comprehension afterward. These strategies are especially useful for the USE reading section, which includes tasks like matching headings, identifying main ideas, and inferring meaning [3]. By using metacognitive practices, students can better manage their time, identify gaps in their understanding, and adjust their approach to difficult texts.
To test the effectiveness of metacognitive practices, I conducted a study involving 45 students in grades 9, 10, and 11. The research was divided into two stages. First, all students took a pre-test to assess their initial reading skills. The average score was 58%, which confirmed that many students struggled with the reading section. Next, the students participated in a 12-week program that introduced metacognitive strategies, such as think-aloud exercises, self-assessment checklists, and guided reflection sessions. These activities were designed to help students plan their reading, monitor their understanding, and evaluate their progress [4]. After the program, the students took a post-test to measure their improvement. The results were significant: the average score increased by 22%, reaching 80%. 
The findings demonstrate the clear benefits of metacognitive practices. Students not only performed better on the test but also reported feeling more confident and better prepared to handle complex texts. Many of them mentioned that strategies like self-questioning and summarizing helped them understand the material more deeply and retain information more effectively [5]. However, the study also showed that these practices work best when they are introduced systematically and supported by teachers. Without proper guidance, students may struggle to apply metacognitive strategies independently.
In conclusion, my research highlights the potential of metacognitive supportive practices to improve students’ reading skills and their performance on the USE. By teaching students how to plan, monitor, and evaluate their reading strategies, we can help them not only pass the exam but also become more effective learners in general. These findings have important implications for educators, curriculum designers, and policymakers. For example, teacher training programs could include modules on metacognitive instruction, and schools could provide students with resources like checklists and reflection journals [3]. Future research could explore how these practices impact other areas of language learning, such as writing or speaking, and whether their benefits extend beyond the classroom.
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